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Abstract 
With the support of the Australian Law Librarians’ Association, Queensland University of 
Technology (QUT) offers a specialist course for people who are new to, or are planning, a 
career as a law librarian.  First developed as a five-day face-to-face intensive program, the 
Law Librarianship: Legal Research course moved to an online environment with eight 
weekly classes.  As Brisbane-based students also have the opportunity to meet on campus, the 
course may also be viewed as an example of hybrid learning.  Participants may complete it as 
a professional development activity, or gain academic credit by completing the assessment 
tasks. The course provides a structured program of activities to introduce students to the 
range of legal information resources relating to Australian law and develop the skills required 
for effective legal research, with additional learning support offered by experienced law 
librarians through a mentoring program.  
Currently, students participate in classes using Blackboard Collaborate as the online learning 
platform, with a range of textual and audio-visual resources available to extend their learning. 
Social media tools are also used to build a community of learners. However, with the 
academic learning environment changing rapidly, new educational technologies offer 
different approaches to learning and teaching, with learners’ expectations also shifting.  
Despite the impetus for change, the authors acknowledge that the course represents a 
successful brand which is respected by a range of stakeholders across the law library sector. 
In order to map the future, the authors have reviewed the legal research course from a number 
of perspectives: participants who have completed the study program, prospective students, 
employers in diverse law libraries across the country, mentors who have shared their 
knowledge and expertise, and the teaching team at QUT.  The article seeks to identify the 
strengths and weaknesses of the program as it has evolved over the decade since its launch, 
and to consider the opportunities and challenges the course developers face as they determine 
the best way forward. 
Keywords: education; librarianship; library and information professionals; professional 
development; law librarian; mentoring; legal research skills; online teaching and learning; 
information literacy; flexible learning; collaborative learning; community of learners; law; 
Australian Law Librarians’ Association.  
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Introduction 
The idea of a legal research course for prospective and novice law librarians was born over a 
decade ago as a result of professional discussions between committee members of the 
Queensland branch of the then Australian Law Librarians’ Group (ALLG) and academic staff 
in the library and information science (LIS) discipline at Queensland University of 
Technology (QUT).  The law library community was concerned by the challenges it faced in 
attracting new staff, particularly at a time when the sector was beginning to be aware that, 
based on the demographics of the LIS profession in Australia, the anticipated retirement of a 
significant proportion of law librarians would leave a substantial skills gap.  The 
academic/professional collaboration led to the development of a specialised course in legal 
research. The course has been running once every one or two years for over a decade, with 
around 130 LIS professionals enrolling in the program – many of whom now work as law 
librarians in Australia or overseas. This article looks at the past, present and future of the Law 
Librarianship – Legal Research course, to reflect on its positive elements and to consider the 
challenges that it faces as a unique professional program.  
Background to the course 
The course was first offered in 2005 as a five-day face-to-face intensive program at QUT’s 
Gardens Point campus, Brisbane. The course structure was largely based on developing an 
understanding of the Australian legal system, legislation and case law, focusing primarily on 
Queensland and Commonwealth legal materials. Gillian Hallam was the course coordinator, 
bringing together her knowledge and skills based on her former role as a law librarian and her 
current role as an academic teacher.  Experienced law librarians acted as tutors and the legal 
publishers were invited to visit the classes throughout the week, resulting in learning 
activities which had a rich professional dimension. 
The early iterations of the course included a field trip on the final day, to help participants 
gain insights into the diverse roles played by law librarians.  The tour began at the 
Queensland Parliamentary Library, moved on to the Crown Law Library (then the 
Department of Justice and Attorney-General), the Queensland Police Service Library and 
concluded at the Supreme Court Library. The route taken largely symbolised the progression 
of the legislative process from beginning to end; that is, from the law making activities of the 
Parliament, through the administrative authorities, to the Courts which interpret and make 
judicial decisions about the law. 
As time went by, the law library community in other jurisdictions had become aware of the 
success of QUT’s program, with the growing interest from prospective students in other 
jurisdictions acting as a driving factor to move the course online.  This naturally required the 
refocusing of content and learning activities to encompass a wider range of jurisdictional 
materials to meet the demands of participants in other States and Territories.  While the 
Australian Law Librarians’ Association (ALLA) had always supported and promoted the 
course, it now became a key partner in the process through the introduction of interstate 
mentors to support learners at the local level.  In 2014, the course moved to an online 
environment, with a program of eight weekly classes which could be attended in synchronous 
mode by attending the live class, or in asynchronous mode by listening to the recordings. 
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The program has long been recognised for its value as an academic course which is enhanced 
by true professional input.  While it is offered by a university, there is a strong sense that it is 
underpinned by the profession, with representation from librarians working in the different 
areas of law librarianship, e.g. academic libraries, law firm libraries, court libraries etc.  
Importantly, participants have always had the choice of undertaking the course to obtain 
academic credit, by successfully completing all pieces of assessment, or of attending as a 
professional development activity, without completing the assignment work.  ALLA has 
always been very supportive of the strategy to offer credentials which were relevant to 
practitioners and which highlighted the professional skills of law librarians.   
Scope and structure of the course 
QUT’s Law Librarianship – Legal Research course has been developed as a specialist 
program for those who are new to, or are planning, a career as a law librarian or legal 
information professional. The overall aim of the course is to develop the knowledge and 
skills required to undertake reference, research and information literacy work within the 
context of legal practice. The course allows participants to focus on the legislation and case 
law pertinent to both the Commonwealth and the law of their own jurisdiction, with a 
structured program of activities which help them develop the skills required for effective 
legal research. The mentors ensure that they receive additional, context-specific learning 
support.  While students are enrolled in the course, they are able to access the commercial 
law databases available through QUT Library.  However, as these resources may not be 
available to them once the course has concluded, there is also a focus on the free legal online 
databases.  
To date, to obtain academic credit, students need to complete three assessment pieces.  The 
assignment tasks have been designed to provide the student with a foundational 
understanding of the structure and scope of legal information resources in Australian law; to 
be able to distinguish between primary and secondary sources of law with their respective 
purposes and use; and to understand the features and functionality of legal information 
sources through the critical evaluation of an online legal resource. 
Blackboard is used as QUT’s learning management system, which allows students to access 
the course materials, the class recordings, and a wide range of textual and audio-visual 
resources to extend their learning.  As Brisbane-based students have also had the opportunity 
to meet on campus for the weekly classes, the course may also be viewed as an example of 
blended, or hybrid, learning. The actual online classes are hosted in Blackboard Collaborate 
and there is a private Facebook site which is used to help the students, mentors and teaching 
staff build a productive community of learners.  Peer support – students helping students 
through their learning – is particularly important.  The dynamic relationships between the 
students in the group, with the teaching staff and with members of the profession, i.e. mentors 
and employers, results in a multi-dimensional collaborative learning model (Figure 1).  The 
individual student has the opportunity to benefit both academically and professionally from 
their interactions within this learning community. 
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Figure 1: Law Librarianship – Legal Research as a collaborative learning model  
While the QUT/ALLA Law Librarianship – Legal Research course has a good track record 
and is recognised as a successful brand which is respected by a range of stakeholders across 
the law library sector, it needs to continue to evolve.  There are challenges and opportunities 
on two fronts: the dynamic legal information environment and the rapidly evolving academic 
learning environment demand a strong response to ensure that students’ expectations 
continue to be met and that the intrinsic value of the course to the law library sector is not 
lost. 
Current views about the course 
Given the rapidly changing academic and professional contexts impacting on the Law 
Librarianship – Legal Research course, it was agreed that any new directions for the program 
should be evidence based.  Anecdotally, it was felt that on, the one hand, the course had a 
number of characteristics which past participants felt should be retained; but on the other 
hand, there was a keen sense that the content needed to be refreshed and more contemporary 
approaches to learning and assessment should be introduced in order to leverage the benefits 
of online learning pedagogies. 
In June 2016 an important step was taken to collect meaningful research data about the 
strengths, the weaknesses and the value of the current course. Four short survey instruments 
were developed to seek feedback which captured the different perspectives of the stakeholder 
groups: course participants, active mentors, employers who had funded the registrations for 
members of their staff, and the QUT teaching staff.  The target respondents were all involved 
in the courses delivered in 2014 and/or 2015.  SurveyMonkey [www.surveymonkey.com] 
was used as the data collection platform.  The participants’ questionnaire comprised ten 
questions, while the other three questionnaires comprised eight questions.  Respondents were 
advised that the principles of research ethics would ensure confidentiality and anonymity of 
the data collected.  
Common questions in the surveys focused on: 
Student
Teaching 
staff
Mentors
Employers
Peers
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 The sector the respondent was in (e.g. academic law library, private law library, court 
or tribunal law library)  
 The strengths of the course, in the view of the respondent  
 The perceived weaknesses of the program 
 The respondent’s ideas about how the course might be improved in the future 
 The value of the course to the respondent, as a respective of one of the stakeholder 
groups. 
Course participants were also asked about their decisions regarding academic credit, to better 
understand the motivations to undertake the assessment activities or not. 
A total of 28 responses were collected. Fifteen responses were received from course 
participants, eight from mentors, four from the teaching and support staff, and one from an 
employer who had funded the registrations for a number staff (Figure 2). 
 
 
Figure 2: Survey respondents 
While the course was originally aimed at novice law librarians, it was found that the 
participants were not a homogenous cohort: some participants were totally new to law 
libraries, e.g. LIS students and qualified librarians with, to date, no experience in legal 
research. Public librarians had enrolled in the course as they felt that the sector was facing an 
increasing need to support the public with their legal enquiries, and so sought to develop their 
skills and confidence in responding to user queries. While public library users may start their 
‘legal research’ with Google, they may turn to their local public library to seek professional 
assistance.  Novice law librarians had often learnt some practical skills on the job, but wished 
to develop an understanding of the theoretical aspects in order to join the dots in their 
relatively dislocated understanding of the field. Mid-career law librarians enrolled to 
consolidate their ever-evolving legal research knowledge or to build their experience by 
gaining deeper insights into the principles of legal research.  LIS students also viewed the 
merit of the course’s qualification as an avenue into the legal sector while at the same time 
meeting their own university’s academic requirements. These different drivers for 
participants enrolling in the program inevitably impact on future decisions about the content 
and learning activities. 
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The range of participants and the motivations to learn about legal research also meant that 
their views about the strengths of the course varied.  Overall, participants felt that the course 
was very well structured, the content was relevant and practical, and the pace of learning was 
appropriate to their needs. The survey responses were aligned with the empirical course data: 
only around half the participants had actually completed the assessment activities (n=8), 
while others had completed the course for professional development (n=7).  Some 
participants formally required the academic credit for their LIS studies, while others wanted 
to use the course as a stepping stone to upgrading their current professional qualifications, or 
just to challenge themselves.  For those participants who did complete the assessment tasks, 
there was a strong sense that “this was where the real learning happened”. 
I wanted to test myself after years of not studying. I also wanted the certificate 
for job interviews. I feel I wouldn’t have got as much out of it if I hadn’t applied 
the theory to guided assessment tasks. 
Participants also felt that there was a high level of support from the teaching team which 
contributed to their own engagement with the learning activities. 
The course structure and organisation was good. I never had any trouble 
contacting staff if I needed to ask a question. It was also a very practical course, 
which suited me very well. Nothing can replace face-to face learning, but I thought 
this online course was extremely well taught and my best online learning 
experience to date. 
I really loved this course – as someone who was completely new to legal research 
it was pitched at the perfect level for me. The academics and support staff were 
wonderful and supportive, and it so great that something like this is on offer, 
particularly via distance education. 
Mentors who responded to the survey largely agreed that giving back to the profession by 
supporting newer law librarians was high on their list for undertaking the role and was 
personally rewarding.  They believed that being involved with the course and the participants 
provided scope for their own professional development, that it provided an opportunity to 
refresh and consolidate own legal research skills and afforded them the opportunity to build 
their professional networks. Mentors acknowledged that the course provided students with 
the practical experience of real life law librarianship as well as the practical advantages of 
creating a support network and establishing contacts for a new career in law librarianship.  
I believe the course is important to skill librarians in such a specialist area and 
we need to encourage new librarians to consider law librarianship as a 
worthwhile and achievable career. 
It was noted that there was strong support for the course as an effective way of enabling new 
recruits to the law library to acquire basic legal research skills.   
The teaching team respondents shared experiences similar to the mentors, including deriving 
personal satisfaction from teaching legal research, enjoying the opportunity to build on 
personal legal research skills, and networking with other legal information professionals. 
They valued the industry’s involvement with the course and the input from a diverse range of 
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legal information professionals whose wealth of perspectives and expertise added richness to 
the course.  
Challenges relating to course delivery 
Geographic factors presented a number of problems for participants, particularly in terms of 
the different timezones and daylight saving arrangements across the country.  The online 
classes were scheduled for 6.00pm until 8.00pm, Australian Eastern Standard Time (AEST).  
In Western Australia, therefore, this timeslot fell within normal working hours, which was 
inconvenient for some students who would have preferred to have participated in 
synchronous mode after hours, rather than listening to the recordings.   In 2014, funding was 
available to support the enrolment of a number of law librarians employed in the courts in the 
Pacific Islands; this then stretched the east-to-west timezone differences to eight hours. In 
order to manage this situation, a second online class was introduced one morning a week to 
meet the needs of the international students; a number of domestic students also took the 
opportunity to attend this class, while a couple of participants enjoyed the flexibility of 
choosing to attend either the morning or evening class.  
All groups of respondents expressed disappointment and frustration with some of the 
technology and the virtual classroom tools.  The teaching staff encountered a number of 
technical problems relating to the stability of the online platforms and the complexities 
associated with the recording processes within Collaborate. Beyond this, some participants 
experienced difficulties in terms of the reliability of their Internet access, particularly in 
regional areas of Australia and in the South Pacific countries. Further workarounds were 
introduced, to ensure that participants could simply access the class recordings via YouTube, 
as opposed to having to log into QUT’s learning platform, Blackboard.  Teaching staff would 
have liked to reduce the length of the class recordings by breaking them into a series of 
shorter segments, but this was unfortunately not feasible. 
Virtual break-out rooms had been used during the courses to encourage small group 
discussion on the legal materials relating to the different jurisdictions, led by mentors in each 
State. There were varying levels of satisfaction with these arrangements, with concerns 
expressed about the organisational and technical arrangements.  While it was felt that the 
course content was well structured, it was inevitably found that the range of participants 
resulted in different personal expectations.  A number of respondents expressed the desire for 
more advanced content, while others wanted additional hands-on practical guidance.  
Nevertheless, students reported that, overall, they enjoyed the online collaboration and the 
flexibility offered by the live or recorded classes. While many would have preferred a face-
to-face learning environment, the value of participating in a program with other people across 
Australia in real time, with informal communication continuing beyond the online classroom 
via the Facebook site, was recognised. The course also provided the opportunity for 
participants and mentors to interact with one another in their own jurisdictions, with some 
participants forming local study groups, enabling professional relationships to be built. 
The evolving academic learning environment 
The feedback received from the survey of participants, mentors, employers and teaching staff 
underscored the diverse factors resulting from the changing world of academic study.  QUT 
is an example of a university which offers both on campus and online programs of study. 
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Australia has adopted dual-mode education in response to the geographic challenges of a vast 
country, thus widening equitable access to tertiary education.1 While increases in student 
numbers, investment in educational technologies and an expanding grasp of effective online 
pedagogies are common features of Australian universities today, the hard financial realities 
of the tertiary education sector are putting considerable pressure on academics to change the 
way they teach.  Research has revealed, however, that despite using the Internet in their 
private lives, students are not familiar with the technologies or the educational practices that 
they need to engage with in their academic studies.2 
The teaching team in the LIS program at QUT is particularly interested in achieving positive 
outcomes from their dual-mode course offerings.  Dr Kate Davis is currently leading a 
teaching and learning research project to examine the experiences of students enrolled in 
combined programs of online and on-campus learning activities.3 As part of this project, 
Henry, McAllister and Thorpe conducted a review of the literature (currently unpublished) to 
better understand the expectations, perceptions and experiences of contemporary students in 
dual-mode universities.4 The research activities will inform and guide the redevelopment of 
the legal research course. 
The QUT teaching team is committed to ensuring that good course design, together with 
integrated learning support, are characteristics of the program, so that all students, regardless 
of location, benefit equally from their learning experiences.5 The advantages of enabling 
students to study anywhere, anytime is widely acknowledged, yet many students also want to 
benefit from the social relationships with the lecturer and with their fellow students which 
result from face-to-face learning. Pinto and Anderson have stressed the importance of 
“perfecting the blend”.6 
In their unpublished literature review, Henry, McAllister and Thorpe highlight the challenges 
presented by the diversity of students enrolling in a course, with a range of factors impacting 
on the expectations and experiences: their age, technical proficiency and access to 
technology, personal relationships and employment status, as well as self-efficacy and 
resourcefulness.7 In terms of their expectations, students want to study in a safe and 
comfortable learning environment, with the opportunity to interact with others in order to 
discuss and extend their knowledge and understanding, and to feel “connected”.8 Students 
respond well to a hybrid learning environment which offers both formal and informal 
                                                            
1 Bruce King, ‘Distance Education and Dual‐Mode Universities: An Australian Perspective’ (2012) 27(1) Open 
Learning 9; Janet A Taylor and Diane Newton, ‘Beyond Blended Learning: A Case Study of Institutional Change 
at an Australian Regional University’ (2013) 18 The Internet and Higher Education 54. 
2 Helen Beetham, Students’ Expectations and Experiences of the Digital Environment (23 June 2014) 
<https://www.jisc.ac.uk/blog/students‐experiences‐and‐expectations‐of‐the‐digital‐environment‐23‐jun‐
2014>. 
3 Kate Davis et al, Refining the Blend: Developing a Student Centred Framework for Multi‐Modal Education (July 
2016) <http://higheredukate.com/projects/refining‐the‐blend/#ffs‐tabbed‐11>. 
4 Ibid. 
5  Clifford Omodele Fyle, Alexander Moseley and Nichola Hayes, ‘Troubled Times: The Role of Instructional 
Design in a Modern Dual‐Mode University?’ (2012) 27(1) Open Learning 53; Taylor and Newton, above n 1. 
6 Mary Beth Pinto and Wayne Anderson, ‘A Little Knowledge Goes a Long Way: Student Expectation and 
Satisfaction with Hybrid Learning’ (2013) 10 Journal of Instructional Pedagogies 1. 
7 Kate Davis et al, above n 3. 
8 Barrie Todhunter, ‘LOL – Limitations of Online Learning – Are We Selling the Open and Distance Education 
Message Short?’ (2013) 34(2) Distance Learning 232. 
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learning strategies: a formal, structured and resilient learning context, with a comprehensive 
Virtual Learning Environment (VLE), e.g. Blackboard or Moodle, with informal, social 
networks, e.g. a Facebook site or Google Hangout.  This allows students to connect with each 
other and encourages them to help each other out when they encounter hurdles along the 
learning journey, particularly with relation to digital literacies.9 While the educational 
benefits of an informal learning environment are beginning to be recognised, and many 
students comfortably participate and share their ideas in a social networking community, e.g. 
a course-focused Facebook site, some students are resistant, finding it counter to their 
expectations for a more traditional lecturer-led program,10 even “unprofessional” (QUT 
student feedback, 2015).  Naturally the teaching staff need to be responsive to student 
preferences, but Pinto and Anderson argue that there is an opportunity here to guide, manage 
– and even challenge – student expectations in the changing academic world.11 
Beetham and White stress that teaching staff need to understand how to best incorporate new 
digital technologies into the program’s content.12 Students want the content that they are 
introduced to and will work with to be interesting, relevant, accurate and up-to-date.13 As 
widened access to education inevitably means a non-homogenous student cohort, teaching 
staff should understand how to structure and scaffold learning content to challenge students 
who may in fact have quite different levels of knowledge and experience.  This situation, 
however, supports the argument for student participation in the learning process, with more 
advanced students sharing their own understandings with their peers.  Social networking in 
the academic environment can be a valuable tool to achieve this.  Regardless of the learning 
and support approaches used, however, students demand a consistently reliable and stable 
technological infrastructure. 
The academic staff need to be fully engaged through the duration of the course: the notion of 
two hours contact time and one hour consultation has no relevancy in the online world. 
Students will be accessing the course content and undertaking the learning activities as it best 
suits them during the program. Henry, McAllister and Thorpe have highlighted the 
significance of frequent and timely student-teacher interactions, with students expecting 
prompt replies to their queries and concerns.14 Lecturers should be able to model effective 
digital practices: Beetham and White report that the lecturer’s own ICT knowledge and skills 
has a very strong positive impact on the student experience of using educational 
technologies.15  
In redeveloping the program, attention needs to be paid to the critical factors which 
contribute to student satisfaction with their online learning experience: high quality course 
                                                            
9 Jeanne Anderson, Susan R Sutton and Teri Gergen, ‘Student Engagement in a Dual‐Mode Teaching 
Environment: A Pilot Study’ (Paper presented at Society for Information Technology & Teacher Education 
International Conference, Jacksonville, Florida, United States, 17 March 2014) 
<http://www.editlib.org/p/147333>; Beetham, above n 2. 
10 Stefania Manca and Maria Ranieri, ‘Is it a Tool Suitable for Learning? A Critical Review of the Literature on 
Facebook as a Technology‐Enhanced Learning Environment’ (2013) 29(6) Journal of Computer Assisted 
Learning 487. 
11 Pinto and Anderson, above n 6. 
12 Beetham, above n 2. 
13 Kate Davis et al, above n 3. 
14 Ibid. 
15 Beetham, above n 2. 
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content and delivery, a rich and supported learning environment, and knowledgeable, 
engaged and supportive teaching staff. At the same time, it is important to be cognisant of the 
very real fiscal realities facing a small, niche program offered by an academic institution 
which demands large class sizes and high student fees.  
The changing legal information environment 
There is a widespread awareness that the technologies, the resources and the methods of 
conducting legal research are evolving faster than ever before.  Those involved with legal 
information, as a producer or as a consumer, are increasingly conscious of the speed of digital 
development and the myriad of ways in which emerging technologies are disrupting the 
management, delivery and presentation of information. Legal publishers seem to be 
constantly reviewing, updating and introducing new online platforms; lawyers and law 
librarians are constantly seeking new strategies to keep pace with all of these developments.  
Lee argues that despite many negative views about the future of law librarianship, change is 
in itself not new, and the profession must continue to adapt and evolve. He hopes to see: 
… a future that is based on history, yet accounts for new contemporary 
backgrounds and data.  A future that not only considers the widespread 
accessibility to the Internet and the incredible development of search 
algorithms for legal information retrieval on user-friendly platforms, but one 
that also considers the tremendous increase in the amount of digitized materials 
available to the average patron.16 
 
The Research Intensive Group (TRiG) recently undertook a study (funded by LexisNexis) to 
investigate how recently qualified lawyers undertook legal research.17 Key findings indicated 
that online research represented a significant part of their workload, but it was not limited to 
the subscription services provided by the main legal publishers. Primary and secondary 
sources were most frequently accessed, including news, public records, court transcripts and 
legal decisions. The report recommends that there should be greater emphasis placed on legal 
information literacy skills at law school so that graduates have the skills and confidence to 
navigate the increasingly complex legal information marketplace. 
Across the world, there are concerns about the cost of access to justice and the significant 
barriers to legal advice which are in place for many people in the community. Law firms 
themselves are looking at new ways of practicing, with one firm in New Zealand seeking to 
reduce the cost of legal advice by adopting the anywhere, anytime approach to provide a fully 
online professional service.  One proposed strategy is modelled on medical practitioners: 
“When you go to your doctor, they’ll send you to authoritative websites to find out more 
about your condition. We’ll offer the same type of free information on legal issues and then 
back it up with individualised advice if it’s required”.18 The strong focus on the provision of 
consumer health information by many health librarians today, with the direct encouragement 
                                                            
16 Jootaek Lee, ‘Frontiers of Legal Information: U.S. Law Librarians of the Future’ (2015) Paper 21 School of Law 
Faculty Publications <http://lsr.nellco.org/nusl_faculty/21> 1. 
17 Steven A Lastres, Rebooting Legal Research in a Digital Age (10 August 2013) LLRX.com 
<http://www.llrx.com/files/rebootinglegalresearch.pdf>. 
18 Online Lawyers NZ, Lawyers’ Resistance to Go Digital Inspire Cloud‐Based Firm (19 July 2016) Scoop.co.nz 
<http://www.scoop.co.nz/stories/BU1607/S00549/lawyers‐reluctance‐to‐go‐digital‐inspires‐cloud‐based‐
firm.htm>. 
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of the managers of hospitals and health services, can be emulated by law librarians, to 
develop and deliver easy access to legal information for members of the public, as well as to 
small and medium sized businesses.  
In the context of Alberta, Canada, Aippersbach and Moore outline some of the challenges 
facing the public who may need to resolve a legal issue and why legal research skills are 
important for public librarians:   
Information overload, confusion over jurisdiction, and a disconnect between 
substantive law and the legal process are continual concerns for law librarians 
committed to making “access to justice” a reality for their users. Similarly, 
geographical hurdles, language barriers, funding challenges, and navigating the 
fine line between legal information and advice affect law librarians’ ability to 
deliver legal information to Albertans.19 
 
The authors stress that access to legal information needs to combine the professional 
perspectives of law librarians with the legal needs and information-seeking behaviours of 
their clients.   
Elizabeth Langeveldt, current President of ALLA, recently highlighted the value of the 
specialised law librarian’s skill set, particularly in their ability to “help lawyers and legal 
professionals to evaluate and combine authoritative information to provide great outcomes 
for a firm's clients, regardless of the format of that information”.20 It is imperative that law 
librarians today, and especially those who will be working in the sector in the future, have the 
capabilities and capacity to provide the leadership required to ensure that legal practitioners, 
the judiciary and the staff and students at law school have access to the information systems 
and tools that define the contemporary knowledge organisation.  While law librarianship is 
generally regarded as a highly specialised career, it is believed that there is scope to broaden 
the professional base beyond the traditional legal sectors. 
Future directions for the course 
While the survey provided a lot of positive feedback about the current format of the course, 
an important aspect of the questionnaire was to seek the stakeholders’ views about 
developing the course for future offerings. A number of respondents spoke out against the use 
of print legal resources. In order to introduce students to the structure and purpose of the 
range of legal information resources, the first assessment piece has, to date, required the 
students to select, review and make a short presentation about a print legal research tool, 
covering legal dictionaries, digests, legal encyclopaedias, statute annotations, case citators 
etc. As law libraries dispose of their print resources, it has proved increasingly difficult for 
students to access relevant resources for this task; the mentors also proposed a stronger focus 
                                                            
19 Carole Aippersbach and Katy Moore, ‘Reaching the Diverse Public of Alberta, Canada:  How Law Librarians 
Helped Fill a Gap in Legal Information Delivery and Access to Justice Through an Innovative and Collaborative 
New Website’ (Paper presented at IFLA World Library and Information Congress, Cape Town, South Africa, 20 
August 2015) <http://library.ifla.org/1250/1/209‐aippersbach‐en.pdf>. 
20 Lara Bullock, Law Librarians’ Role Changing to Keep up with the Times, (8 June 2016) Lawyer’s Weekly 
<http://www.lawyersweekly.com.au/news/18725‐legal‐librarians‐role‐changing‐to‐keep‐up‐with‐the‐
times?utm_source=lawyersweekly&utm_campaign=lawyersweekly_Bulletin07_06_2016&utm_medium=email
>. 
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on the online resources.  This creates an interesting tension for legal research educators who 
understand the need to explain the specific context and structure of legal information, which 
is often hard to determine in the online world. There is also an argument to help students 
understand the full spectrum of legal resources, both hardcopy and electronic, in order to be 
able to meet the range of client needs. 
The teaching team plans to move away from two-hour lecture format to create smaller units 
of content which can be pre-recorded and made available online.  This will effectively meet 
changing user expectations, create more flexibility for students and allow for greater 
differentiation amongst the levels of learners.  At the same time, a more modularised 
structure will allow for the introduction of flipped classroom strategies, with students 
working through video tutorials and a series of learning activities prior to class, then using the 
synchronous online time to explore and discuss the issues more deeply.  For this approach to 
be successful, course participants will need to have a clear understanding of how they should 
best work with the range of learning resources that they can access.  An informal learning 
environment, such as a Facebook site or Google Hangout, will be an important forum to 
support independent learning and stimulate a common interest in discovering and sharing 
new knowledge. 
To ensure that the content and learning activities are interesting, relevant, accurate and up-to-
date, a thematic approach will be adopted, with a range of contemporary legal issues forming 
the focus of the curriculum, to be examined through the lens of the different tools and 
resources in order to demonstrate the multifaceted dimensions of legal research. There will be 
even more hands-on learning activities to help students build their search skills.  
Consequently, the assessment tasks will be redesigned, to ensure that the learning outcomes 
are both practical and sustainable.  
There are also plans to leverage one of the key attributes of the course: the involvement and 
support of the law library sector. The next iteration of the course will allow for multiple 
voices to be heard throughout the program, with interviews, panel sessions and guest 
presenters adding greater depth and richness to the participants’ understanding of the ever-
evolving environment of legal research.  It is hoped that this will facilitate a more meaningful 
role for the mentors who contribute their expertise to the program, as well as raise awareness 
about the course to a wider range of library and information professionals. 
Conclusion 
The teaching team involved in QUT’s Law Librarianship – Legal Research course is 
currently working to refashion the program to create an engaging program which allows 
participants to develop their online legal research skills within an online learning 
environment.  An evidence-based approach has been adopted, whereby the positive elements 
of the course have been identified and will be retained, and the less relevant, and even 
obsolete elements of the content and the pedagogy, will be replaced by new and innovative 
educational approaches which are grounded in good practice.  The revamped program will 
build on the successful collaborative learning model (Figure 1) which helps develop strong 
professional relationships between the participants themselves, the mentors, current and 
future employers, and the teaching team.  
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Over the years, the Law Librarianship – Legal Research program has had a positive impact 
on the skills and knowledge attained by Australian law librarians. One of the key strengths of 
the course is that it is always evolving: it reflects the changes which are inherent in the 
academic world, as well as the world of legal information. As the value of this unique course 
has been acknowledged by all stakeholder groups, it is critically important that its future is 
assured, with positive outcomes for the participants individually and for the profession 
collectively.  
